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Abstract: This study was intended for developing English teaching materials for 4th grade students of SDIT Al-
Kautsar Sukoharjo and to describe whether the materials were suitable or not for them. This Classroom Action 
Research constituted a process of analysis, design, try-out, feedback, evaluation, and development. The 
instruments used were needs survey, classroom observation, questionnaires, achievement tests and interview. 
The result showed that most of them have improved their leaning results, as the average of marks are above 
minimum requirement score, i.e 77. Moreover, there were 28 students (93,3%) gave opinions that the English 
teaching materials brought inspiration, increased motivation, made higher efforts, generated cooperation, and 
gave more dynamic situation when learning took place whereas 2 students (6,7%) thought that they had not yet.
This proved that the teaching materials were suitable for them and were an alternative to the lack of availability 
of teaching materials for 4th grade levels. 
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Background of the Study
Previously, English for elementary school learners is a local content. It is served for local needs. 
Nowadays, it is widely used as a tool of communication for information technology such as internet, E-learning, 
e-mail, and social media. The new era has changed the needs of English from local to global ones. This means 
learners need English for multi purposes i.e. not only for better education but also a means of global 
communication. When these are taken into teaching practice, a teacher then designs and develops teaching 
materials to meet students’ needs (Hutchinson and Waters, 1987: 21). By doing careful survey of needs, he is 
able to figure out what topic should be taught first before others. Moreover, needs analysis leads him to
determine aims of teaching which will be starters to design teaching materials. After the model is finished, he 
tries them out to know whether the teaching materials are suitable or not. Feedbacks from try out are then 
analyzed to decrease the deficiency of teaching materials. Finally he develops materials in order to be suitable 
for the learners’ needs.
However, many elementary schools provide an English teaching program for their students without 
promoting their own teaching materials. Those elementary schools then recommend their English teachers to use 
commercial books. However these books have not occupied the role of teacher-prepared materials. This is due to 
the fact that they are made for a wider audience, not for a certain local audience e.g. Islamic-integrated 
elementary school (SD IT Al-Kautsar Kartasura). They still need adjustment and development of topics and 
activities of teaching materials relevant with learner’s needs. This deficiency requires teachers’ work to adjust 
them to be applicable. Unfortunately they do not have enough time and capability to work on that. Therefore, the 
lack of suitable teaching materials appears to come. Considering these facts, the writer is going to contribute to 
the lack of suitable teaching materials for 4th grade students where English as a local content should start at the 
elementary school level. The aims of the research then are to: 1) develop English teaching materials for 4th grade 
students of SD IT Al-Kautsar Sukoharjo and 2) find out whether or not the teaching materials are suitable for 4th
grade students of SD IT Al-Kautsar Sukoharjo.
Research Method
This research was designed to have a Classroom Action Research adapted from McNiff (1992: 23) 
which had four stages, i.e. 1) planning by gathering needs and designing materials; 2) acting by trying out and
doing assessment test; 3) observing by gathering feedback from opinions and comments; and 4) reflecting by 
revising and developing the materials. This was in line with Gustavson (1981) and Yalden (1983) that this 
developmental study consisted of several procedures: field analysis, design, prototype, implementation, 
formative and summative evaluation, feedback, revision and recycle.
The data collection of stage 1 was done through questionnaires and documentations. The subject of the 
research was thirty students from 4th grade classes of SD IT Al-Kautsar Sukoharjo in 2014. For stage 2, to try out 
the materials, it was used action research done in two cycles from January to July 2014 involving the 4th grade
students of SDIT Al Kautsar Kartasura at semester 1 of 2014. The material test result measured how well the 
teaching materials were learned by the students. In stage 3, learners’ comments, and colleagues’ opinion were 
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obtained through interview. Expert judgements and interactive analysis were the way to collect data for revising 
and developing teaching materials in the last stage.  
The material design of English as a local content subject at elementary schools was based on learning 
phases: Engage Activate, Elaborate, and Accelerate (EAEA). The organization of materials covered vocabulary 
and structures, language expression and functions integrated in four language skills, i.e. listening, speaking, 
reading and writing. The materials accommodated topics close to students’ world to build character like 
introducing self, getting to know others, school, class, friends, family and things reated to house. They were put
intergratedly with the language skills like listening, speaking, reading and writing. 
The overall procedure of the research was figured out as below:
Presentation of Key Findings 
Cycle 1 Cycle 2
Phase Result Result
Plan: 
Needs 
survey and 
Designing 
materials 
The topic were about students, class, 
school, friends, families, and houses with 
related vocabularies,   
The structure was a) present tense of ‘be’ 
with personal pronoun; b) present tense of 
‘be’ with demonstrative pronoun ‘here and 
there”, c) present tense of ‘be’ with 
adjectives, d) and present continuous 
tense.  
The functions were a) greeting people, b) 
introducing self to others, and c) 
expressing opinions about things.
Graded contents of introducing self, things 
related to class, parts of school, getting to know 
a new friend, members of family, and parts and 
things of house. Chosen tasks such as 
information gap activities, problem solving, 
songs, and role play activities  
a) present tense of ‘be’ with personal pronoun; 
b) present tense of ‘be’ with demonstrative 
pronoun ‘here and there”, c) present tense of 
‘be’ with adjectives, d) and present continuous 
tense.  
The functions were a) greeting people, b) 
introducing self to others, and c) expressing 
opinions about things. They were studied to 
support the mastery of reading, listening, 
speaking, and writing.
Action:
Try out 
and test
No review of all units; No Vocabulary list; 
complicated instruction; One page more 
than two activities; and No guidance for 
teachers
With review of all units, vocabulary list; and 
simple instruction; one page were for two 
activities; and simple guidance for teachers. the 
assessment test was above average minimum 
score i.e. 75
Observation:
Students’ 
feedback and 
colleague’s 
opinion
There was not any work book; No 
summary  units; Exclude vocabulary units; 
Need same format for all units; Difficult 
activities that contain complicated 
instruction; students needs text designed 
with  related pictures;
With summary units, same format, simple 
instruction, simple activities and short reading 
text with related pictures.
Reflection:
Revision of 
the materials
The previous materials were developed 
based on feedbacks and evaluation form
The result of this project became the model of 
teacher-prepared materials for 4th grade class. It 
was suitable based on the results of test, 
comments, and opinion.
Design 
Survey of needs Needs analysis Seeking source Objective  
Selection Gradation Instructional objectives 
Try out Students’ Feedback Colleague’s Feedback Revision    
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Based on the analysis of students’ needs, the teaching materials were designed to match the students’ 
needs, i.e to succeed passing the final examination and to learn using English for wider communication.
Therefore the aim of was to enable students understand and use simple spoken and written English sentences in a 
variety of familiar situation related to topics of students, class, school, friends, families, and houses with 
appropriate vocabularies, structures, and functions.
The contents of teaching materials were organized through out the teaching program by the subject 
matters. They were sequenced from easy to difficult. They were as follows: introducing self, things related to 
class, parts of school, getting to know a new friend, members of family, and parts and things of house. The
gradation followed an order of situation, i.e: students go to school after term break holiday; everything is new in 
the class. They want to know more about parts of school; they get acquainted with a new friend. Then they go to 
a new friends’ house and meet his family.
The structures students mastered at the end of the language program were 1) present tense of ‘be’ with 
personal pronoun; 2) present tense of ‘be’ with demonstrative pronoun ‘here and there”, 3) present tense of ‘be’ 
with adjectives, and 4) present continuous tense.  
The language functions they knew at the end of the period were 1) greeting people, 2) introducing self 
to others, and 3) expressing opinions about things.
The teaching activities were divided into four phases. The first phase (Engage), central concepts were 
presented through pictures, maps, and models. The appropriate vocabulary, structure and function were 
introduced. This phase created an opportunity of exposing the key language and responding to it, but not 
necessarily producing it. It created feeling of confidence and success with a limited amount of relevant language. 
It motivated and supported the students to the next phase.
In the second phase (Activate), the students completed written tasks about the topic, i.e. answering true/ 
false questions about the reading text, or classifying things based on the information available in it. It focused on
the non- linguistic content from the topic.
In the third phase (Elaborate), they were exposed to activities for practicing the language structure and 
for practicing the language function. They were also exposed for a series of instructions and comments from the 
teacher in English as well as having carried out the task and recorded results.
In the fourth phase (Accelerate), the students produced their own spoken and written text based on the 
language and content they had acquired in previous one. The teacher used confidence and experience gained by 
students to produce the language points focused in this phase.
The teaching materials were divided into 6 units. Each unit consisted of eight major components. They 
were as follows: Title, preparation input, content, language, activity, taks, and summary.
In developing the teaching materials, the researcher used feedback from the try out and test, the 
learners’ comment, colleagues’ opinion, and teaching materials evaluation form. Here is the sum-up of teaching 
materials feedback from the observation, comments, opinion, and form.
67 
69 
65 
77 
69 
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Cycle 1
Cycle 2
Assessment test 
Ss 1 Ss 2 Ss 3 Ss 4 Ss 5 Ss 6 Ss 7 Ss 8 Ss 9 Ss 10 Ss 11
Ss 12 Ss 13 Ss 14 Ss 15 Ss 16 Ss 17 Ss 18 Ss 19 Ss 20 Ss 21 Ss 22
Ss 23 Ss 24 Ss 25 Ss 26 Ss 27 Ss 28 Ss 29 Ss 30 Ave
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The result of the assessment test showed that in the first cycle of the research, the average of marks was
75. It meant on the minimum requirement. In the next cycle, it increased to 77 scores. This proved that the 
materials were suitable and matched to their needs.
The data about whether the teaching materials were suitable or not were obtained through a 
questionnaire consisted of eight valid questions with alternative answers yes or no options. It was given for 30 
students of the fourth grade of class in SDIT Al Kautsar. Based on the data analysis using SPSS version of 12.0 
for Windows program, it was obtained that the low score was 0 (0 x 8) and the high score was 8 (1 x 8). The 
score range was 8. the class number was 6. The mean was 6.53; median was 7.00; and modus was 7. 
Based on the table above it could be known that there were 28 students (93,3%) gave opinions that the 
developed teaching materials were suitable whereas 2 students (6,7%) thought that it had not yet. Therefore it 
can be inferred that in general the students feel the teaching materials are suitable as they present of inspiration, 
increase of motivation, higher efforts, appearance of cooperation, and more dynamic situation when learning 
takes place. 
Significance of the Study with Theory, Research, Policy, and Practice
Developing teaching materials are recommended to all teachers who want to get maximum achievement 
benefits of learning (Dubin and Olhstain, 1997). This development should refer to on going curriculum, 2) 
relevant theories, 3) mental and psychological aspects of children, 4) the learners’ needs, 5) related references, 
and teacher’s experiences as English is a local content with two lesson hours starting from grade IV of 
elementary schools. (BNSP, 2006). Previous models have been done by Pramusinta (2001), (Faridi, A. 2008), 
and (Hamra and Syatriana, 2010) as the commercial books used by the teachers do not have any relation with the 
central Java English curriculum. This is proved by the books published outside of Central Java (even abroad) 
which do not accommodate the needs of teaching English at elementary schools in Central Java. Futhermore, 
many efforts had been carried out by the Indonesian government to improve the capability to design English 
teacher-prepared materials. However, the result was low. Therefore, it still becomes attention from the 
government to develop as many as possible due to the lackness of teaching materials for 4th grade class. 
For this, within this research, the design model of material is based on students’ needs, by which, the 
teachers can use it for their teaching, later and fulfil the availability of suitable teaching materials for 4th grade 
students. This can also become a model to develop further by other researchers as the the study scope is narrow 
and results are not massive.  
Bibliography
Abdurrachman Faridi, 2008. Pengembangan Model Materi Ajar Muatan Lokal Bahasa Inggris di Sekolah Dasar 
Jawa Tengah yang Berwawasan Sosiokultural. Disertasi. Program Pascasarjana Universitas Negeri 
Semarang: Semarang
BSNP 2006. Standar Isi. Jakarta: Badan Standar Nasional Pendidikan.
Dubin, F. and Olhstain, E. 1997. Course Design: Developing Programs and Materials for Language Learning.
Cambridge: Cambridge University Press.
Hutchinson, T. & Waters, A. 1987. English for Specific Purposes: A Learning-Centred Approach. Cambridge: 
Cambridge University Press.
Hamra, A. & Syatriana, E. 2010. Developing a Model of Teaching Reading Comprehension for EFL Student.
TEFLIN Journal. Volume 21, Number 1. Page 27-40. 
McNiff, Jean. 1992. Action Research: Principles and Practice. London: Routledge.
Pramusinta, A.D. 2001. Developing English Teaching Materials for Students of SDIT Lukman Al-Hakim.
Unpublished thesis. UNY: Yogyakarta.
Yalden, J. 1983. The Comunicative Syllabus Evolution: Design and Implementation. New York: Pergamon 
Institute of English New York.
Biodata 
The presenter and researcher is Ahmad Dadang Pramusinta. He is currently teaching in SMU 2 Sukoharjo and 
LIA Solo. He graduated from the English Department at Universitas Negeri Yogyakarta; He obtained his master 
degree from Sebelas Maret University, Solo in 2010. He was a presenter at LIA Colloquium 2012 and LPP UNS 
Solo seminar on education innovation in 2012.
221
